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The National Council of Hducational Research and 
Training (I^CHRT) is an apex national body working for 
improving the quality of education in the country and 
assists and advises the Ministry of Human Resource 
Development in the implementation of its policies and 
major programmes in the field of education, particularly 
school education. 

In consonance with its objectives, the NCERf has 
launched a series of research developmental, training 
and extension facilities for the implementation of the 
National i-’olicy on education (NPt) 1986, through its 
various departments, field offices and the four 
Regional Colleges of education. 

A major thrust of the NP£ (1986) Education for 
VVomen's Equality (EuE), has received very special 
attention and is being given bhe necessary impetus through 
various programmes and v;orkshops organised by the 
Uornen's Studies Unit. Four Regional Workshops and a 
National meet v/ere organised for key persons to develop 
action programmes and projects,for the implementation 
of the I'iPn goal of h'-<E. A major recommendation was 
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need to prepare key personnel in all the States, 
simultaneously setting up women's cells in the 
Directorate, SCE-lT's and SIE's all over the country. 

The women's studies Unit stands committed^ to not 
only providing professional support to these cells 
but also preparing key personnel in this area, who 
can in turn plan and implement programmes at the 
State level for the realisation and achievement of EWE. 


The present certificate course the first of its 
kind in the country has been developed with the goal 
of catering to this particular requirement as, also 
indirectly strengthening the net working of people 
and institutions in the area of Women's Studies. 

N/u»n_j i'iiMU uo .j co UE fnc, i-’jvtfiUlrMiNi Tb! 


1. ivirs. Savitri V. Khole 
Subject Assistant 
SCEHT ‘ 

708, fi.B. Kumthekar Eoad 
Sadashiv Peeth 
Pune - 411 030 

2. Miss. KUmkurn Kapoor 
Lecturer, Political Science 
Govt. Girls' College 
Alwar (Rajasthan) 

3. Dr. Sadhna Tanwar 
Lecturer College Cadre 

SCciiT, Solan (Himachal Pradesh) 
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3mt. Surinder Sharma 
Lecturer (School Cadre) 

SCcj'ir 

Solan (Hiriiachal Fradesh) 

5. Mrs. Deepa Gupta 
Lecturer in the Trg. Jeptt. 

■wOifien’s Studies Cell 

(From aU'J Mahahalil..a jviahila wahavidyalaya) 
B-8, Green Park j.-iain 
IjeVf Selhi 

6. Dr. Hemlata jingh 
Lecturer in the Trg. Oeptt. 
women's Studies Cell 

AhiD Mahahalika Mahila iviahavidyalaya 
Harsh Hagar 
Kanpur - 208 012 

7. Srat. K. Hymavathi 
Lecturer 

SC uHT 

Hyderabad (Andhra i-radesh) - 

8. Mrs. Gowri Srivastava 
Lecturer in History 
women’s Cell 

RCE, Ajmer 

9. Smt. S.K. Chitmis, 

Gi£3 Class I (Admn.) 

Reader SI£ 

Distt. Adult Education Officers 
Ahmedabad - I 

1 0. Srnt. Leela ^ajane 

Asstt. Education Officer (Tech.) 

C/o Director, SIE 
Alto-Betin GDa 
B ardez 

1 1. miss. Zothanmawii 
Lecturer 
SC nrl T 
Mizoram 
Aizawl 
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12. Dr. Ne^rja mishra 

Script writer, SEE Technology 
U.i., Lucknow 

13. Smt. S.tC. Shaaiala 
P.G.T 

D.viS, rlCn 

iviysore - 570 006 

14. Smt. R.m. Kunjammal 
Asstt. Professor 
ICci-tT 

College Hoad 
Madras 

15. Mrs. Sharadi Saikia 
Lecturer 

SCtHT 

Assam 

16. Srnt. Krishna Bhattachariya 
Institute of education (PG) for vi/omen 
Chandernagor e 

Hooghly 

17. Sint. Bans lata Das, 010 
SCetiT 

Bhubaneswar 

18. Kvr. Attiqa Banoo, DEO 
Baramulla 

Srinagar 

19. ivirs . Pranti Panda 
Lecturer 

RCn 

Bhubaneshwar 

20. Mrs. Kesang 
Gangtok 

21 . Kun. Charajijit Kaur 
Principal 

Govt. Girls’ College 
Bahraieh (U.P) 

22, Snt, Sushcclr. Bh'^tm; ar 23. Shiela Karwal 

Three*.wir ' Gedempte Katgondip 

Pu Tic Iristraction 9711 P, Gx'ontngen 

31- ?p!jl (Mf'dhyci Pr.-idooh) The Netherland 
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VcNUjl. of THti j-'hiJji-trtivUvic 

The venue of the programmes is the National Council 
of Educational Research and Training, 17-B Sri Aurobindo 
Marg, New Delhi - 110 016 

E.i::GloTH/tr j-Ot-i 

The participants will register themselves at the 
Institute on September 4, 1989 at 0900 hours. They will 
be assisted by the faculty of the Vjomen's Studies Unit. 

iimUGUrti-triOiv) fuw Vi-iLcPicruKY 

The programmes will be inaugurated on September 4, 
1989 at 1030 hours at NCERT in the Conference Room 
of the Zakir Hussain Block. The Valedictory session 
will be held on October 20, 1989. 

BUj-ltiD i.UjjGiI'IU iHririMlvlGav‘ii^i\lTc3 

Arrangements for Board and Lodging of the 
participants will be made at the Hostel of the 
Institute. 

NCi-Kr LluKAnY 

The iCERT, Library is situated in the G.B. Pant 
Block, in the Ni£ Campus. It has over 1,88,000 books 
and periodicals. It opens from 8.00 a.m. to 8.00 p..ii. 
on all working days and from 10.00 a.m. to 5.00 p.,.i. 
on all Saturdays. 





ocCriuN _ II 


PROGri.AiviJvijc 


DESIGN 
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PROGn/iJVljWc DjibXGN 


QBJcCriVi^S 

i) To develop methodology of research, training and 
extension of women's education and development. 

ii) To provide support in this area to a number of 
institutions like the State Councils of Educational 
Research and Training/SIEs, OOcs and voluntary agencies 
desirous of taking up programmes of women’s education 
and development. 

iii) To develop an integrated approach to girl's 
education and development by establishing linkages with 
other concerned departments and agencies. 

iv) To promote awareness on women's equality and help 
build a positive self-image among girls. 

PtiOGUrtiVii'iib QVj::htVXcvii 

In recent years there has been a growing demand 
from the States that NCERT should organise an intensive 
training programme for personnel working in the area 
of women's education and development. The present 
certificate course was instituted as a response to 
this demand. 



In formulating the structure of the programaie, 

I ^ t 

it was our endeavour the vvSU CNCERT), to bring about 
a balance between theory and practice of women's education 
and development. The programme thus comprise lectures, 
practical exercises, field visits and individual 
assignments. Broadly the course structure was divided 
into three categories - core, field visits and individual 
assignments. The core courses form a common programme 
for all the participants and is largely theoretical 
in nature. The field visits form the practical aspect 
while the individual assignment is - individual interest 
based.. The course on U'oraen's Education and Development(l01) 
aimed at helping the participants in understanding the 
inter-relationships between education, status of women 
and national development in a comparative perspective. 

Course 102 on Education and Socialisation of the Girl 
Child aims at sensitizing the participants towards the 
crucial role of socialisation and child rearing 
practices on the development of the self—concept and ' 

other personality dimensions, in the girl child. 

Elimination of Sexist Bias from the Curriculum and 
Educational Programmes (103) aims at generating 
awareness about the role of sexist bias, how it 
operates and the intervention strategics for promoting 
E..E, in the curriculum, its transaction and all 
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educational programmes. The course on Qualitative and 
Quantitative Methods in Women's Education (104) was 
formulated with a view to enable the participants to 
learn some basic techniques of planning, diagnosing, 
projecting and forecasting as well as the application 
of statistical and research methods in general for 
women's education and development in particular-. 

The course on Mobilisation of Women and Community (105) 
aims at understanding the crucial role of participation 
of women in the community for national development. 
Programme Planning and Project Formulation (106) would 
familiarize the participants in the planning, development 
and implementation of projects and programmes in the 
area of women's education and development. Introducing 
Computers (107) would expose the participants to the 
utility, versatility and application of computers in 
women's education and develofiment. The course on 
Workshop in Training Methodologies (108) has been 
introduced with a view to training individuals in the 
concept of training its methods and techniques in order 
that they could act as trainers in their own States. 

It is hoped that this could be an input into building 
the State level capacities geared to a need/culture 
based demand in women's education and development. 



Provision is also made in the course to make it 
specific to the state level contexts as farias possible 
The participants will be expected to partake in 
individual assignments related to any one area of 
specialization which is interest based. This is 
Envisaged with the idea of giving practical training 
to the participants based on his/her States problems. 
under faculty supervis on. 

Field visits (109) will be organised with a view 
to exposing the participants to the different 
Departments and Institutions plans and programmes as 
related to women's education and development helping 
them to draw upon relevant practical references. 


Clashes in the core academic courses will be 
generally held in the morning and the afterno ^ns will b 

devoted to practicai exercises, field visits and 
individual assignsients with some time for library work 

In addition to tho curriculum, an Introductory 
course Discovering India (106) is included in the 
programme in order to give a broad based perspective 


to all the participants about India* 
^duc<^tion and culture • 


s history, Gconomy 



COUrw£: urtUAi'^iXbi ^fu-Ul-i 


The course consisted of three major components 

(i) Core courses 

(ii) Field visits ' 

(iii) Individual assignments 

The certificate course carries credits for the course 
work and for the- field visits and individual assignments 
respectively. The course structure and credit details 
are given below: 


oTtvLjL^ 

Total number of working days 34 

Total number of contact hours 272 

Total number of credits 20 

Code Indv.-x Titles Hours 

Non-credit 

01 Registration 1 

02 • Inauguration 6. 

Valedictory 4 

03 Induction 2 

04 Library 

05 Evaluation 4 

Discovering 
India 6 


04 



Credits 


1 01 

.vomen's Education 
and Development 

20 

2 

102 

Education and 
Socialisation of 
the Girl Child 

20 

2 

1 03 

Elimination of 

Sexist Bias from 
Curiiculum and 
Education Progrartimes 

20 

2 

1 04 

'Qualitative and 
Quantitative Methods 
in Uomen's Studies 

20 

(10) 

2 

105 

Mobilisation of 

Vvomen and Communitv' 

10 

1 

106 

Programiiie Planning 
& Project Formulation 

20 

2 

107 

Introducing Computers 

20 

(10) 

1 

108 

'.lorkshop in Training 
Methodology 

20 

(10) 

2 

109 

Field 'Attachment 

21 

2 

110 

Individual Assignment 

25 + 

Library 

Hours 

4 

ii/icT ri uO OlUG Y 




The overall apj^roach of 

the course 

will 


seek a balance between theory and practice. £ach 
training module will follow the logic of its content 
in selecting the methods, tools and techniques. 

OF If^oTj-tUCriUl'yi 

The course will be conducted in English, 



I'iiiisU'jrl.L/i- Fi^iSOi'io 

— ^ - ii ■ i — 

The resource persons wil3. bo drawn from all the 
constituents of the I'lCERT and its sister organisations. 

t:V>^L.dMTiUN 

The evaluation of the participants and evaluation 
of the training workshop py the participants and the 
faculty wiJl be a continuous process throughout the 
duration of the programme. Whereas each participant 
will be evaluated by the faculty on the overall work 
done, they in turn will give evaluation on all aspects 
of the training programme during the duration of the 
Certificate course. 

C chT iFiL/irUN 

A certificate will be awarded on the c.ompletion 
of the training programme. 

iViHlNriGiiivicNT UF Tri i: 

The programme v-as designed by the task force 
headed by the Head of the .vomen's Studies Unit (NCERT). 
Following were the members of the Task ForceJ 
Academic 

1 . Dr. Usha Nayar - Programme Director 

2. Dr. Ind±re Kulshrtshtha 


3. Mrs. Janak Duggal 
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4fc Dr. K..C. Nautiyal 

5. Dr. Sandhya Paranjpe - Programme Coordinator 

6. Dr. Kiran Devendra - /associate Programme 

Coordinator 

7. Or. Sushma Jaireth 

8. Mrs. Ila Verma - Associate Programme 

Coordinator 

9. Mr. Parthiban 

Office Staff 

1. Shri. R.!--. Sharma - Assistant Programme 

Coordinator 

2. Shri. a.N. Bhatt 

3. Shri. S.C. Sharma 

4. Miss. Navaljeet Kaur 

5. Mr. Rajesh Ranjan 

6. Mr. Om Prakash 

7. Miss. Madhubala Prakash 

8. Mr. Sukhbeer Singh 

9. Mr. Suraj Bhan 

10. Mr. Zile Singh 

mcSo COivuviXTruh 

- Chairperson 

- 2 


Dr. Indira Kulshreshtha 

Participants 

Mr. Bhatt 


- Secretary 
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Cultural Coimriittee 

Mrs. Janak Duggal 

Participants 

Secretary- 

Committee & Administration 
Shri. R.i . Sharma 


- Chairperson 

- 2 

- Dr. Sushma Jalreth 

of the Course 

- Chairperson 
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101 : wOkicN’ o oJliC/iT iulj 

rtHU UnVcLOJrWlcNT 
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Course Nuralier - 101 

Course Title;- .■/orneris Education and Developcient; 

Course Credits: - 2 

Contact Hours:-20 

Course Co-ordmator;- Dr. Usha Nayar 

Associate Faculty:- Sushila Raushik 

Vinna Hacumdar 
Susiima Jairath 
Kiran Devcndra 
Arjun Dev 
Rgzia Ismail 
Satya Bhushan 

Ra tionale 

The women's r[ue,sti'"'n has teen posed differently 
at different points oC time and space. It is inextricatly 
linked with the dominant socio-economic and political 
persuasions and cultural relativism. From ’suffragettes’ 
and ’radicals’, the feminists have raised issues, acted 
as pressure groups against unjust laws and have succeeded 
in gecting them amended, but have failed to change the 
patriarchal social orders legitimised and sustained by 
sta Je . sp onsored siciai institutions like education, media 
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judiciary on bureaucraoj' the one hand and by continued 
hold of ritual and custom on the otherhand. The educational 
and development models, conceived and implemented by males, 
have excluded women eiLhesr by conscious design or by 
'benign neglect'. 

The 1971 Census, the Status of Women's Committee's 
Report (Towards Equality) and the UN Development Decade 
have focussed on the need to integrate women in mainstream 
development on grounds of equality and for a world without 
war. The search is for alternate development models which 
gives a human face to development instead of mere accumula¬ 
tion of material wealth. 

The National Policy on Education 1936 (NPE) is 
perhaps the most revolutionary statement of its times on the 
role of education as an instrument of raising the status of 
women in India. 

The new policy makes a radical departure from the first 
notional educational policy m India, 196B. It does not 
I’es- ac provision of 'equal educational opportunity' but 
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putfi thr^ nort .Cu.ici:i'.ir:;ntal issur, of 'si;uality between sexe^i’ 
on centre stage. This vj^is long overdue xn that e.-uality is 
a funflairiental of every Indian regardless oi oasie, creed,' 

sex or religion uiider the ConstJ-tution of India, rcdopted by 
the f'^ntion, in 19bC', 

The foil'-uari;_ ooints hav« been clearly ernDhasist'd. 
Education will be used as an agent of basic change in the 
status of women. In order to neutralise the accumulated 
distortions of the p^-'st, there will be a well-conceived 
in favoui'' oE wo■■l^^n, Tne National Education System 
will ploy a positive-, interventionist role in the empowerment 
of women. It will ioster* the development of new values 
through redesignc-D curricula, textbooks, the training and 
orientation of teachers, docision-makings and administrators, 
and the active liivolveraont of educotional institutions. 

This will be an act of Caith and social engineering. ’/ociGn's 
studies will be promoted as a part of various courses jgnd 
educational instifitioris enciourcged to take up active 
proj.raunes to f'ert or vnomen's development. 



The removal women’s illiteracy and obstacles 
inhibitini-i their accofs to, and retention in, elementary 
education will receive c’erriding priority, through . 
provision of special support services, setting of time target 
and effective monitoring. Major emphasis will be laid on 
women's participation in levels. The policy of non-discrimi*- 
nation will be pursued vigorously to eliminate sex stereo- 
typing in vocational and professional courses and to promote 
women's participation in non-traditional occupations, as well 
as in existing and emergent technologies. 

The prerent course is an effort to understand the 
various dimensions of human problems with focus on situation 
of women and their past present and potential contribution 
i-o humanity. Part I deals with the comparitive and the 
international scenrrio. Part II deals specifically 
with the Indian women and the relations of their lives. 



Obj_ect^v,e^j - 


(i) To help participants understand the inter-relatijnsh- 
ips education, status o.f women and natural development 

h 

in 3 comparativ: pers ectiva 

(ii) To delinoat. the role of women’s studies as a possible 
social critriue and for action in promoting equality, 


harmony and peace. 
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Lecture Themes 

101.1 The Global Disparities 

\ r 

< i 

101.2 Educational Development in the Third World 

101.3 ' Homen, Education and Development - A 

Theoretical Framv/ork 

101.4 <!(omen's EducatiJn and Status in the Third Vifcrld. 

(i) Latin America and the Corribbean 

(ii) Africa 

(iii) Asia and the Pacific 

101.5 Status of Women in India 
(i) Historical Overviev 

(li) Concept and its measurement, indicators, 
(iii) Diversities and disparities. 

(iv) Role of State 

101.6 "omen and Economy 

101.7 'Women and Polity 

101.6 Women and ?jedia 

101.9 Women and lev 

101.10 nomen and Environment 


101.11 .■>.olo of Women's Studies 
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Lecture Outlines 

101*1 The Per.specLxve ^_n E ducation 

- Man-nature configuration 

- Humanisation and evolution of systems of knO’,vled^e 

- Forces of glohalization and emergence of the 
concept of 3 single 'human habitat'. 

- Simultaneous process of fragmentation of world 
and creation of now divisions. 

- Distribution of population and resoucces among 
low iiico'iie, middle income and industralised/ 
developed nations - current and future projections# 

i# Population d ‘nsity and growth 

ii. Structiire of labour force 

iii, Structiire of Production 

iv. Income gaps (GNP per capita in US dollars) 

V. Poverty scenario 

vi. B’ced anc energy production and consumption 

vii. Educatioii} health and defence 

viil. Implications for structure and organisation of 
knowled', 0 . 
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Purposp of colonial education maintenance of 
colonial rule and its adminxstratiVG structures 
and introduction of Western Education and creati® 
of a westernized local elite; Characteristics 
of colonial/feudal education, exogeneous 
imposition, western-indigenous interaction 
and arisniiation, destruction of indegenous 
edocabi'iii.j spurious character of colonial 
raode.-oizytion top-heavy teritarised , eneral 
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educa'tion arid neglect of both primary 
enclavisation of education in and around 
metropoliss vjestern education as an instrument 
of exacerbating inequalities, cultural 
alienation and its aftermath. 

Colonial education structure, content, 
evaluation and administration. 

Colonial/feudal legacies as constraints and 
propellers of modernization and development of 
national systems of education. 

Examination of attempts at decolonization and 
indigenisation of education 
Status and directions 

Concept of development, under development 
Different models of national development and 
the role of education in the Third World 


countries I Developmenxalist approach, econo...ic 



growth as an indicator of development - develop, 
meat reconsidered, dependencies school; nev 
indicators of development GNP vs POLI -• economic 
groi,rth Olid distribntion of social and economic 
opportunity and resources, balancing equity 
with efficiency in plural societies; bi-diroctiot 
lirdcs between education and society, economy 
and policy-analysis of some education;jl 
devi^lopment models. 

dole of education in generating the human 
resources, inculcation of required skills a^id 
attitudes and values conducive to socio-economic 
advancemont in egalitarian social orders and 
development of self-reliant individuals besides 
raising productivity. 

Alternative package of education and training 
to suit the development needs and changing 
teclinology. 
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101.3 .Cornell, Education and Development: 

A Tlaeoretical Framework 

Access of women to education and development 
gender based social stratificsti ;n and division of 
labour - development and women - growth led'macro - 
techno-urban-etilist developmental planning-exclusion 
of women and marginalisation - ’welfare' approach to 
women's education and development - development 
reconsidered - growth versus justice - distributive 
and participator^r development - status of women as major 
Variable in development - social structural determinants 
of women's access to education and development - Kinship 
and descent patterns, prevalant ideologies and mormativc 
structures - preparing women for shaping, development within 
an egalitarian framework. 

Role of State: ,/omen' s Equality cannot be achieved 

by mere i^nvision of rights to women bui can come 
ab ut by their abiliiy to use these rights and this 
would bo conditioned by: 
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the (:;pnerai le^el of Gcono lic development obtained 
by a natiorij (although economio growth is a necessary 
condition but not a sufficient jne) 

- the priority accorded by the government to issues 
concerning women and allocations to programmes of women's 
education and development. 

the degree to which government and other social 
institutions equate women's equality with the overall 
natimial development strategy and offer leadership roles 
to women for pn^raoting such conjuncture. 

- the extent to which governments actually make 

a positive, concerted effort to change the attitudes and 
prejudices concerning women's roles through a process of 
resQcialization of men to the principle of equality 
between sexes. 

- tae extenc to which repr^uoctive and auxiliary home 


responsibilities are taken off the shoulders of women. 
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thc' dfc&Tte t'j -which social voles I'or 'uen and, woniori. 
are redefined l.o encompass both the public roles and. the 
private sohere of family. 

- additionally, th- eiTierfjenco of senerave nationwide 

•vjOTicn's organisation whici is '’ccognized as a legitimate- 
political force with irstituti inalised access to policy 
making. 

101 \Toraen's Education and Status in the third ’'iorld 

Status of women, the concept and its mLasurement 
woiarn's i)Ovjer and authority in both oublic and private 
spheres and societal percertions of women’s acceptable - 
roles defj-ne wemen’s status - women’s equality compared 
to men can generally be measurement b/ their ability 
to exercise influence, and pov;er ever themselves and 
others and their aocoss no societal resources and 
rewards - measurement - development of indicators - 
demographic (sex r'atio, mortality and mortridit^’' - 
f c rrj lity I'atrs and cuntraoopti acceptance) -- economic 
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participation by tj^pe of octivitv and beg Level, 
unemployment, wagc-s and earnings - political participation 
in decision making as voters and legistrators social 
indicators oj'’ child marriage, crimes against women, 
sexual haroshment, dowry death, desertion, obscene 
depiction in media etc. 


- participation of \/jracn in education by levels 

and by types of education — colonial legacy of under 
development of women's education, both quantitative and 
qualitative - disturbing of existing status systems 
and introduction oi western concept of female education - 


interaction of western education and indigence social 
structures of gender, caste, class, ethnicity, religious 
leading t- Differential outcomes ■" i/omen*s education 
in post colonial, post fcndal societies and the role 
of social, economic and political policies on education 


and the status of v/onien - 
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Ttie variantsj Lutin America, early to industrialize and 
develop -educationally - women's roles, dominated by 
the Spanish 'machismo' ideaology - Caribbean, predominantly 
ex-slave societies of African origin, continued economic 
self dependence among women to the point of exploitation 
not perceived by many women themselves - girls outstripping 
men in enrolments. 

Africa - late colonial incursions - late to receive 
independence - underdevelopment of women's education 
a function of overall underdevelopment of the Continent - 
catastrophe of colonial educati3n/rule displacement 
of women from traditional social, political and economic 
structures - from traditional socialization of land 
and production to individaal ov/nershipand nev;er hierarchical 
organisational structures - Variations on account of 
ethnic, religious and socio economic diversities - 
women's educational participatiOLi higher in Southern Africa- 
lower in North and Sub-Saharan /,frica - poverty a major 
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ditarreat m general - religion another barrier - future 
trends Asia and the Pacific - marked by social^ economic 
cultural and political diversities - faDale literacy 
and participation high in East Asia, South East Asia, 
the Pacific/-with the excepting of Papra Nau Games 
externely poor ui South Asia; the illiteracy and the 
poverty bowl sleeped in the tradition of Patriarchy and 
conservative religious ideologies; exceptions Sri Lanka 
and Maldives, both characterized by egalitarian gender 
structures although with differing religious persuasion; 
the high performance of poor income Lao and Vietnam, low . 
income China and Fhillippines on laniversalisation of 
basic education and constant record of Phillippines at 
all levels of education, girls outstripping boys - analysis 
of historiccl factors and forces and political ideologies 
and their irapacc on women's education and status. 
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101#5 Status oX Women in India 

(i) Historical Overviev; - Kiran Devendra 
(ii) Di'^ersities and dxsparitiess rural, urban 
caste, class, relif^ious, ethni Kiiistiip and 
descent, marriage- and customs and 

practices* 

(ixi) Brief Situational Analysis of the status of 
■women on social, economic, demographic and 
political indicators, 

(iv) Role of State - committees, commissions, 
legislation and policies, 

101.6 .Joraon and Economy 

Characterstic of a developin;,, economy - the colonial legacy 
of underdevelopment. 

Declining V'ork force Participation Raxe - Margination 
of women Definition of Work - economic/non-economic - 
issues of measurement - production of goods and services 
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of ’use' Value within non-rnarket exchange relations 
and 'exchange' Value goods and services in monetised 
sectors - from invisibility of women's Vi/ork to 
recognition of their direct and indirect contribution 


to household and GIT - women headed households - Analysis 
of the structure of production and labour force partici¬ 
pation of women by rural - urban residence and by 
education - women in the organised sector - women in the 
unorgjnisod sectors - labour market segmentsticn and . 


sex tj^ing of occupations - women's share in econ'Omically 
active population as professional and technical workers, 
as managers and administrators, as clerical and service 
workers, as industrial and agricultural workers - wage 
employment and self employment ~ discriminatory hiring . 
and wage practices - education and training for economic 
skills productivity - legislation and its impact. 





I 


101»7 Vomen and Polity: An alternate Paradigm 

Women's participation in tLie political arena " 
historical overview, freedom struggle - Constitution of 
India and its making - raemhership of political bodies 
at national, state and local levels - socio-economic 
cheiracteristics of v/omen in politics - the use of universal 
:^ranclinese - voting paterns and behaviour of -women 
national, state and local elections - reservations in 
local bodies, Panchayats - reouirements of a representative 
democracy - women to rrpi’esen'b women's interests - State 
as a patriarchy - a comparative, perspective on different 
political systems - women in the Indian Constitution - 
Need and search for peace and development. 

101,8 Women and Media 

Role of Media is achiovin?'; education for women's 
equality - clear policy outlines to be developed 
for I'aduo and T.V, - mo.’is'arcs to persuade films 
and other media on there lines. 
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ensunng fair represantation of women as individuals 
in their right within political> oconomics and 
cultural systems 

Media lends to reinforce sex stereotypes - hence 
efforts through media to redefine women's roles, 
create alternative behaviour patterns and, life 
styles to portray the new woman - 
IJegote messages whicli flcrify mother hood and 
widowhood and stress only on the more submissive 
an.d negative attribute of women which arc bundles 
in the wav of women's devi.lopinent, 

'ioii.en not to be troa'ced i'leroly as sex-objets- 
glourished - used for prorr'tion of co inercial 
products. 

Positive effect of modi-a on socialization development 
of the self concept, decision-making with regard 
to choice of clothes, occupatioxis, life partner etc* 
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- Propagation of new cultxiral values, re-assessment 
of needs of priorities and a realistic appriasal 
of organisational econoinic and political * 
possibilities by which status of women can be 
achieved* 

101.9 Women and Law in India 

- Social evils in the society, 

- Abolition of Sati, female infanticide, enforced 

xvidowhood, age of consent, 

- Sarda Act 

- Rau Committee 

Codification of Hindu Code Bills 
Hindu Code Bill 
Special Marriage ct 

Suppression of Immoral i’rai'fic among women 
(amended) 

Anti-Dov/ry (amended) 
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- Laws for women workinL^ in factories, industrial 
and plantations. 

^ 1 

Medical Termination of pregnancy 

- Equal pay for equal work, Proposed? 

- Married women’s property Bill 

Central legislation to ban amniocentesis. 

lO'l.lO Women and Divironmentj 

- V/hat is environment, inclusive of human interaction 
wit'h their surroundinga i.e. the biosphere. 

define and explain the term biosphere, 

- the continous process of distruction of ournatural 
resources has brought the world to the verge 

of disaster. 

” as a result of the devastation of the environment 

and its deteroriatinj^ condition women have become 
the major victims of this crisis why ? because 



-33- 


Third vi/orld womc-'i depend on tlie land to meet 
most oC their survival needs. Agriculture is the 
main occupation. 

I 

to counteract the prevailing situation environment 
conservation and improvement is necessary. The 
success of this v^orld depend on the vjomen’s 
involvement, us and management of natural 
resources. 

■women are intimately involved in the problem of 
human settlement, 

Chipko and Apico movements to be discussed os 
illustrative examples. 

women's participation in the protection and 
conservation of the environment is the focal point, 
For this environmental awarones programmes involving 
women mass must be advocated by the Government, 



-39- 


101,11 RoIg of yomen's Studios 

Emergence of women's studies as a Icgisurato 
field of inquiry - as an academic discipline and as a 
strategy for chapter - U,II, Development Decade for 
V/omcn 1975-^85 a seminual period - growth of concepts, 
methods and a vast body of research, data and information 
networks of researches - amorphons to specialized 
treatment - search for a mearing - as an aim of political 
action for women and by women - 

The Function of women's Studios is - ' 

(i) research 
Cii) training 

(iii-' extension actual implenentation of all 

programmes would have to be monitored and 
evaluated. 

Finally 

.^ccify tin. applications to tho promotun of women's 
oducptii on and dt:v b 1 opnoni;* 
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Rationale 

India's child population constitutes 42/b of the 
total population. For tne success of any development 
strategy for the empowerment of women, special focus 
would be necessary on the child population with 
particular reference to the 'girl' child. 

The life cycle of continuous deprivation and 
discrimination of che girl child has led to her low 
Self image, lack of leadership and decision-making 
qualities and f articularly complacent personality. 

All efforts to improve and laise the status of the 
girl child would fail. Unless a proper understanding 8. 
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insight into tho problems' associated v>fith socialisation 
and child rearing practices are achieved- 

Data collected &' analysed against the background 
of demography, health nutrition, education, and socio¬ 
economic indicabors would Si.-rve as 3 sound date base 
and provide relevant information for formulation & 
implementation of action based programme, through which 
would emerge the barriers and gaps for interventional 
st,ratGgies. 

/ 

Part I of the course content deals with the 
situational analysis of the girl child in India. 


Part II deals with the holistic development of the 
child which is a very essential towards the development 
of proper adult roles and her ernpovrferment. 

Ob.iectives 

i) To raise the health, nutritional, i,ducational status 
of the girl child by identifying barriers and gaps 
cind proposing positive intervention strategies. 

ii) To study the socialisiotion and child I'earing practice 
and its effect on the development of the self 
concept and other personality dimensions. 



Lecture Themes ; Education of the Girl Child 
Part A ? Situational Analysis ; 

102.1 The leaser child - Lifj Cycle of Deprivation 

102.2 Role of Diagnosis Education 

102.3 Health and Nutrition of the girl child - Needs 
assossmont 

102.4 Socialisation and child rearing practices? Gender 
roles and identify formation 

102.5 Early childhood - Care and education of the girl 
child 

102.6 Universalisat-ion of Elementary Education - 

/\ development programiBe for girls (formal/NFE) 

102.7 i\ccess to diversified secondary and higher 
education 

Part B °. Toyjards Holistic Development ; 

102.8 Formation of positive self-concept and self-image 

102.9 Leadership 8, Decision-making 

102.10 Communication skills 



-45- 


, Ik 

l' 

02.1 Lesser Child Life Cvclt^ of Deprivation 

Low health status, low life expectancy high mortality, 
morbidity and mass illiteracy continue to be the lot of 
girls and women-son preference usually common among 
Hindus - discrimination of the girl child leading to 
various undesirable practices in feeding, caring, rearing 
and socialisation* She is deprived at every stage of 
her life* At'birth she is unwelcome and dies of neglect 
If she survives she is weaned, no feeding substitutes 
are provided, poor care leads to lowered immunity, growth 
retardation etc* As she grows up she is socialised into 
the ordained role cf rr ther, deprived of leisure & 
education and with a low self image. She is usually 
married off before the onset of menarche* This has 
serious implications, longer fertility period greater 

number of low birth weight childrenleading to maternal 
depletion. 

^ ^ Edu ca+.-i nn 

- Role Of Educational Planners - Collection of information 
regarding school system, allocation of resources, 
pedagogical materials - other teaching aids. 

- Continual decision making, prioritization of goals 
and s.locting correct delivery system. 
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- Educational administration - They provide the 
interface between the policy makers, public and 
the school system. 

T Definition of diagnosis 

- Education and sub system - family, culture, economy 
and polity. 

- Diagnosis through analysis and identifying problem 
areas 

- assessment of Educational Reforms 

- Areas of diagnosis - Intra-educational, extra- 
educational through the ustj of Indicators which 
are signpost giving general direction 

- What are indicators 

102.3 Health and Nutrition of the Girl Child - A Needs 
Assess~rnfcnt 

- Low health and wiolnutrition 

- Nutritional disorders and diseases - Kwashikor and 
Marasmus 

- Sharing of Nutritional Resources within the family 

- Special needs of infants, toddlers and girl child 

- Relationship of nutrition on the health and growth 
of the girl 

- additional requirement rt adolescent period, catering 
to the 'grewth spurt’. 
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- Causes for low health and malnutrition, socialisation, 
low status of the girl child 

- Effect of Prernaternal Malnutrition 

- Prematal nutrition 

- Diseases related to water and air borne 

- Health facilities available and their access to 
girls/woiaen Hospital care not same proportion, six 
times uiore for boys. 

- Poor sanitation, rural watv.r suiply, lack of potable 
water 

- births unattended by trained medical facilities. 

^^ ^pcialisation and Child Rearing Practices 

Socialisation prepares the- child for Lhe future-molds 

him to acquire skills, transfer values to hiai for future 
roles 

Childhood training and child rearing are influenced by 
the cultural characteristics of a specific culture. 

- Culture influences feeding, weaning and bringing up 
practices - girls grevv up submissive, lack 
confidence, decision making skills with a low 

self concept , because of the weak role models 
and socialization - school and society further 

reinforce tht- low self inrjge and the expected 
role models. 
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- Througn socialization a child learns his/her own 
identity. The family is the first unit and primary 
agency for socialization. Ours, which is an inherited 
society has certain distinct features like ^ggrarian 
helrarchal, patriarchal, caste ^ 1 nd class systems 

- Prompts relational dependency amongst girls 

- Preparation for present society would depend largely 
on nov.' socialization practices through home, school, 
peer groups and society at large, a conscious effort 
to resocialise in the right direction would be needed 
for the empowerment of girls/women, redefinition of 
values and desired attributes. 

102.5 Har ly Childhoo d Care and educ at ion 

- The obje^ctive of j£C(Jc ns stated in the NI-E 1986 is 
the total development of the yjung child in the age 
group 0-6, with emphasis on underprivilleged and 
first generation learners. 

- Preparation of children for primary school 

- Support service for girls in UPE 

- Sup ort service for working in low income groups 

- Strategies (a) Development of structure (b) approaches 

- Models to describe structural and organis-itional 
3' proach 
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I 

Training of parsonnel - training curriculum - 
training design - training levels - training' 
institutions - training cells 

- Resourct Centres, setting up at state; levels, 
functions to be outlined 

- Planning of bquipment/Materials/Media 

102.6 Universa lis ation of elementary Edu cati o n (Formal) 

-■ Constitutional provision free and compulsory education 
to all children upto tho age of 14 yrs - implemented 
on 30th September, 1978 

- Slow progress, various factors responsible - 
sociological, economic, psychological. 

- a) Provision of schooling facilities 

b) Universalisation.of enrolment 

c) Univorsallsation of retention in schools 

d) wastage and stagnation 

- tlementary level curriculum has hardly any relevance 
to children’s needs and problems 

- Teachers indifference and inefficiency, lack of 

girls, anu women teachers hinder the access of 
girls 

- Steps to achieve the targets of universalisation 
progroiniiies through! 
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a) Financial allocation to reach difficult areas of 
the country 

b) Separate schools for girls with women teachers 

c) Provision of creches & Balwadis 

d) Incentiviss like free books, uniforms, jnid-^day 
meals 

e) Fliminate retention upto grade VIII 

Non-formal 

- Non-formal syste*.! of education for thoso out of school 

- Short term courses with constant guidance 

- Suitable time/place with a meaningful curriculum 

- Facilitate admission through multiple point entry 
system 

Need based curricula 

- Meant specially for 9-14 age group 

- H well organised purposeful programme of education 
based on learners need interest 

- Instructional based on learners needs/interest 
Instructional mDt<,rial is important as it is to 
suit a variety of learners 



102.7 Access to divGJLsified Secondary Education 


Secondary and diversified education largely an urban, 
middle class phenomena 

Historical aspect - Vedics - Buddhist, 18th and 19th 
century - (T.ols, Patashalas, Maktabs and Madrassahs) 
Beginning of modern Education - passing of East India 
Com> any net 1313 - missionary activities 
Education largely seen for improving quality of 
family life, traditional roles and ‘no wider social 
context 

Early twentieth century education of women developed 
faster, enrolments increased. However, even today 
women form less than quarter of the total 
enrolment. 

Fewer girls opt for courses in technical and 
professional educ.-, bion, most opting for humanities 
and homescience sex stereotyped curricula Inter-state 
variations 

Position of girls is worse in vocational, professional 
and special education schools at school level 
Education of girls dc«s not equip them for anything 

except for low white collar jobs - limited social 
roles. 


.inalysis of occupational structure 


r* n 


extensions ol 


thoir frmadrp 



- Strategies to be adopted to increase access of girls 
to diversified secondary education 

- Need to sensitize educational policy-makers, planners 
and administrutors to the need for equity and equality 
botv/een sexes 

Strong career counselling calls/Units to effective 
participation of girls in professional courses 

- Vocational, professional and technical colleges to be 
increased with more non-tradional courses. 

102.8 Formation of a Positive Self-concept and 
Self'Image 

why IS holistic development needed in the girl/women 

- This depends on the total all round development of 
the personality 

- Relevance of certain personality characti-ristics in 
ern).o\Mc-rinsnt of womenliKo - a positive self concept 
or Self image, leadership, decision making and 
effective corm'iunication skills 

- definition of the solf-concept 

- Distinguish between self-concept and self-esteem 

- The evolvoment and growth of the self-concept through 
role relationships at the various stages of 
development. 
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- primary need of the organism is to maintain enhance 
the ego, what happens when societal forces negate 
this 

- the factors responsible for the negation of the . 

, \ 

4 . . ’ 

positive self-image or concept 

- interventions and strategies to evolve a positivi- 
self-concept. 

102.9 Leadership and Decision-making 

- discuss the various leadership and decision-making 
styles. 

- the pitfalls made by decision-makers 

- the usefulness of participative decision making, the 
inculcation of this from childhood. 

- the development of these two personality traits as 
against the traditional role model of an Indian women. 

- the need to develop both leadership and decision 
making in Indian women. 

- methods of developing these qualities through the 
family/school and community. 
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102.10 Communication Skills 

- co[iiL:iunication & scienct] to be learnt and improved - 
dynamic process - perposive - to bring a commonness 
of purpose and achieve simple-complex. 

- Expression of thoughts and ideas, intentions, opinions, 
desire to others using a wide variety of means 
through print, graphs and pictorials, facial 
expression, bodily movements, gestures and actions. 

- Need to know - who, why, v>/hat, where and hoe. 

- Major functions - information, command, influence, 
integrative, feed back. 

- Directional flow - downward, upward, horizontal, 
uni“ChannGl/multichL.nnel. 

- Process - sender - message - receiver 

- Transmission through different media and dimensions 
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rtationale 

Education plays a powerful role in perpetuating 
the sexist bias if no planned intervention is made to 
negate this and turn it into a vehicle of positive 
reinforcement of sex equality. An analysis of existing 
sexist biases in the curriculum and educational programmes 
shows lower access in physical terms, exclusion from 
technical and vocational subjects, as also from important 
areas of physical development. Further, there is also a 
lov; participation in social processes and no conscious 
efforts has been made to give training to females in 
order that they are on an equal footing with males. 

The 1 resent course analysis the national curricular 
framework in relation .to all its elements, more 
particularly to the core value of equality between 
sexes which is constitutional right and has received 
major attention in the National Policy on Education 1986. 



The tIP3 apaclf ii'blly advocf-.tes implementrtInn of 
•-ind-^'^'arpntl.'^ted cui riculc', ,'p,ltmtn?.ttnn of sexist hias , 
■froi'i tliv-’ cir'rIcDliii'', iJtsxt Iro'^kg pnd ''dnnfcti.onf 1 pJ’oprar’mes• 
It E£ik''S a strong cage for 'iensitisati-'n o-r oollcy nakers 
planners .-■•dininist^otorsj t'-'Ch-era, curric.iliin dfvelopprs, 
taxt book ’rrtter ,-nd the larger coratnunity. An nttenpt 
is m d(‘ to nrcposo positive interventionist strctegy 
in til’ from of strong school baco'l progronme for 
pi'onoting '’qofcillty b'^tneon sexes and eliminating the virions 
bicis-'S opf’roting in the conrajnity. 




Geno”:-te ,w. r-’.ness ..b how saxist bias operate at 
all Levels in the ’'dnrtional system -s well .,s in 
cuvriculum dsvalopnent, tranSc.ctlnn nd '’doc-tlnnal 
pro gr.-'rimes. 


it> re’^oval ■’f sexist bias from the content prooes nnd 
ti’iinsac G i.r>n nf all types of ed'in't inn il progrFirm*’s 
ill) to propose -n institutional bas’d ihtorvention programme 
(IiPlil 19S6 llotionr‘1 Corrlcul-r fronavrork.^. 


' ict ire Ther esj-i 

luo .1 Cii'n'iCiiliiin -for H ip^n Development — 

■>03.a Curricul.in and the Hencior nuostion - 

103.3 Elinin.tion of sexist bios fmni text Books 

IOG.4 School -.s n Agent of chanse . nd Intervention . 


lOl .5 The Hole nf the Te char- 
103.6 Rnlo of Ed or tl-nal Planunrs 


nd idministri’ tors 
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103.7 Cu. rlcoloffi Ti'pns.'r,l;i--n for rli’f'feront s'lb.ioct rre.: 3 . 

103.8 Innats into ■tf 5 t'Clir>r lildoc 'tinn.s ^re s^rvic-'S i In ^^'•rvlce 

100. 1 _C or rlc 'SlaSHsai • 

- Inportanco of cin’r icrlu-n In -doc’^tlnn & honfin devolopT^ant 
i*rlth r ’•'•'rnnco to ti^G :IP^. 

- definition ond rol:3 of curriP'iluh. 

-* objoctivGS of c 7rric.iLi)jn dcveiopnent. 

- Gont'^nt '>f GiirrIcnlii’o. 

- process-t'^achlnp. leTning, eXDosltiir.' if, 0£.i4 int'!J’;<r'tionc 
-iry 10 core v'.lijes to bi incorpor''t:^d in the fo'i^ricolor! 

- corr ir. ]L'ia ;s relntod So hiinan davolopn-nt in relttiori 
to threj soocific --sp''f’ts - 

i) cognltlvo 
11> psj'cll'' rioter 
ill) ^■'foctive. 
rorrlcolar ar->..s 

- the n-eod to ipprovs the O'Jnlity of ctivric”lfr tr ns-ctlon 
the n'ed for ■ conarn cnrric.jlnrii gtroctin'i: throiichout 

the c'^untry thro''i 3 h - 

ij sp ^cifyinf! ninL’'JrL levels of Ivn-ninfr 
iiy concern t' be proscriTred 

ill) self 1 Hminp u-nd the child centred opprof-ch 
to be stros'-'d .ipon. 



l03.kJ Cn rlciilun ;;nfl thn Gender Q 'iestlQtL- 

- cn.'rlcul’in '-s i n.'.ns if social cor.tr'-’l End snci.'^l 

chanfs 

- sp'iciflc ’ilns/ p'lrposos ■■’I’ ci3rriC'''lijiiit 

i; intGsr tion 

il> D'-ranritillt:^ fo'in'’ tion 

ill; all ro'jad '1ev<^lopn'?nt of ‘the child 

Ivj n ■■Gional/socl'-->ty's development 
V} fitr^'-Q/ 'r ' • specific aims, 

^ histordCral antjccdonts of the flevolopr’mt the 
pr-isent ctirrlcolen pe-ctorn. 


ij Prltlsh loc-cy- - spl-=>cttv,'; dlf^orehtirted carrlcol'iTti 
leading to scf’.nentption of the society* 

3fS'‘d on the VictorIc’.] Krdfil. 
il) di'f j^GntietJon hop. n \fith the nost inoi.spend one e 

period. 


iii) 


iv/ 


Up di^fr-rence 1'' ho”s nd Rtrls '^:<c'opt fnr the stress 


on the Hone science syhdrono. 
tr-ro uhe Inpe'-’t-’nr 3 -f hhe verioos 
pTcsciit lBi,.6, with r ference 


commis ions to the 
and rep-Tts «-IIf.<ns: 


Meht 


K." thar 1 


Ishw-.r Bhai P tel 
t.'i elira In te ny 
sh'* I If] ba laid on 
into t3 chsr, in 


cnrric-Jl ji., erf'-rent lot ion focros 
C'lrric‘I tiI tr-inst ct hm, thEo'jf/,h inputs 
-rvioc . nd pre- s.-rvice. 


V) 





b-’tt'r a-i-'llty cijrrIculiin tr, ns; ctlm. 
c> gisncr tl'^n of jwar-thmiigh vfiri' or rnsJ/infornnl 

“ onphf'Sizu the for > s trono pcho '1 s'd 

fir j f’i'anne. 

...j'Lchg' ol s an • s, rnt of f.hrnf;o rind ..lj]..b.orv.o,nbi'l^ 

- ‘ostribllsViins r nd wrraan's RTr’pow'jrnKcnt thrr'up;h tho 

school. (1!P^! 1936, PO;i) 

- tho school os 0 vahi-clo or an of. (3nt of chanro, with the 
child ; s the focus . 

tho school systcD . nd sa''. op £ '.1 levels 
i> odmtnistr tion for -ig. DDA stjto Dootts 
ii) Principals, 

iiiai uatch'jrs 

iv> Students 

v; F' c ont s 

“ Typos of activitlos throoph which ElJS to,.cho"s o'n 
'■ t..'hli5h^ rodcfiiii-tion of rolas duties and -vines 
hi''-rent .'.ctivities for different ^ ro err ops , 
recording to their t) .co'^orilc "'bilttios 'nd interest 

il; co-curric'il;,r. 

~ The inoort nco of classroon nanagonont and intor.-tion 
with students, 

the student as an agent rf change within hJs/hor inn^diato 
connnnity. 

- int'’•roction -'f tho‘sch-'-’l with aaoncios -'p-r^v- tho 

vill go -'f Goononity for eg, -yuv.,k kendri-'S . a-''-'nv-dis -dol 
n'n-foro'-j’ ->'30081,i'^n contr-'S etc. 
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103.6 Tho Rolo of thg Ta-chpr 

thG teacher ■f’ror.TS the 'nucleus' of :,ny f'fluo; tl^n; 
delivory system. 

-* the r'-lG nf tho tr-'Gh''r Is multl'f cct'^r’. In the tr-Gch’r 


stur'cnt rol.'tJ-^nship the two broeci -re's ■"'f functioning 
uros- 


, i; , InplaraQn'iritlon of cupriculun. ! * ' 

iii tot. 1 oil round development of thn child, 

i) Qff-'ctive inplenentntion of the cuoriculnn 

c'tn be done by - 

• sel-ction cf usfif'il content fv^'tori",! 

b. selection -f aff-ctlve teochinp-le?-'rnlnp, 
Stri,i'te^les, 


c. .-in-ilysis ,nd interpretation of cijrriculdr plemen^s, 

d. forriiiil.iti m of eff ctivo t < cJiinp ids. 

e, non discrimin .tory cu"r icol on t''ons-cti-.n 'nd 
cl,-s srcon nnn* .sanent • 

tothl ; ll ro-ijid dev'slonraent of the student 

eff-ctb7e use .of otivitlos for the to^f.i development 
of the child. 

Incijlotion ef correct Intel I-, tual, nhygic'l soctol 
eDotionf.l -nd iv-r ,i d^vofionent of ch-,r ctor. 
nrmotion of scientific tonpor nd , enirlt of enoulry 

•■■rvtlve s-:lf .session ^nd aesthetic sonso on-np 
Rto dent 3. 

In ths s6M.-.,ts for n™.l ...-r'- -ri.1 

vorkers. 
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E. irn.,13.13 the stu'lents to -.oorGcl'ite '’nr rich cultute-l 
herit^ng love for the mother U'nd ' nd lAni’V'-rgel 
hroth-'’‘hr')d. 

ft pronote dlsclpl.lne 'fid indivtdiir.l thln'iinr. 

* d If-for ont types o’f Intnroction .'■r'’. 
teuch3i?r^r'’J’eht 
teiGh-’r- urmnperasnt 
ta Cher - coni-ijnity 
Te'ch r - stodent. 

1^3 *6 RoIq of Edncotlinol Plonnors nnd ^droinistrr tors 

- croolol nlo of .-sdor if* on.-il n3.:-inn-rs fhd .* dnlnstr’tors in 

forni’L. 11'H -'nd im'lomnt^tlon of schnnos ond -otivitfees 
for ''.chiovinr ond other obj ■'-ctlvos. 

- Ednc'tinnHl plfinnnrs end f^dninlstoafjrs nwst nlan rcrordlar! 
t 

i; notloDul p,oals nd otijnatives (rnler to NPE 3.986 & 
P0(A) 

11) jpiClflc po''Is 'nd objectives of the institotldnor 
oriznls ti n h^ g d on its of^m protlcns n'’ods nd 

r.lns. 

- docontralizot ion of doctionr], pl.i-nnino. ' nd "o-in-^-TiriiLin 

. t the institution''I 1-or ■!, ner’-’i+tlnr ' -tj-'o norticio t ' 
of ,,\1 Xova]_g Af odoo ■ 11 o^pX f Unot ■* op' r ■* o g . 

~ 'Te-s o'f’ plonnini? 

I) "^ncolt^' i’on^'ov'ooignt 

II) Infp' '’t^ijcto'’,'1. f cilitloe (^oAt,A^^ s-nevo 't'-- 
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lO .3 * 3 tion Sexist Bif,s frora Tgxb Pook=! 

"l, I ' , 

dyfinltlnn of Soxist, Bins rbd S=xisr'i. 

- op ■‘ration nf bias 'S In textbooks and how they d ^u^troy 
of p"'r.pQto:'te th? binsos In society, 

text bonks shnold reflect values ;nd ror.11 ties, through 
the content In terns of longu-ge md vJtsupls. 

Arao'S of 'loxlat bins. 


b. 

c. 

d. 


0 , 


i) 

u; 

. .Id 

r) 


Dilforent tvpes n-F textual n^terial 
IJ text books 

il> supplenont. ry r vdors 

lllj chlJdtnjj fg Liter'-tore. 

i-ii.tion ..nd olinin tinns n-r 'ioxl.st bl-s. 
■^Sv. Ii4 tinn through c ntoiit An...lysis 
Onissions 


o'jx St-^rootypiag 
llsg.Jlstic ]-UmS 
Preyan-J tion 
Illustr tions 

L'catlng Negative Altitu-'io nd Areas ff Bias 
Lo c;'inr pc st ive '• sp .■'c t s« 
evrlurtion tml for tench jrs. 

•linin'tion thr-ugh r o.-.nsolous 'pproaoh on the 


part ,nf t‘).vt b'.ol' 
'thors dovQiopEnts 
SfiS—TeoclLirs., 


wit.-rs tM.-ch-^rs st.idants p;'rents 
of Iter native liter turo 


Povelnping n '^iscrlniin.;tlng 


nttl-tiide in -the Rt'V^onts. 
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HI) ion "'chivltins ' nfi oth"r '^r'^rr^rn'ipp, 

Iv) r'-'Horfl 0''iT''inif5trotlnn 
v) ■f'lnfncl^l n-'n'iV’^rnnt 

vl) nofituOrinp '■n'i 'V lirtHn of nn^nlnr' sf^nn nrr'nr”'’inc' 
■^Hl) fiorvlc-'S. 

SpocirH fii*icii ‘‘lion '^n hn^r '•■■ch "rf hHo or'’' i? ip ’ ' 

rol 00+, •'rl to -chi'•v'^inR WB ?nf1 rclsinp thr> pt tns -■T 

1O3.3 "Rifisos in in' 11 vi*lotir,l ■^wbj-rtB c-n ho -.voir-inri if tvio 
ohi-ctivos Rivon h^i^w 'rn '■rUmr.j'i to in thorirv f*nii 
procticia. 

1. Lf nnuaqo ? 

” while ro-'fUnR ony tyn-j -+' t'Stiinl o^tpir-ol the 

to-' ch^'P 01st 'lovolnp the ohild'S -hilitv t- perimi p. tn 

-nd ho rlhle t- di pt-incotsh -ox hinsi's t’otb in onn^ovt 
ci vtsuqls. 

hloorophiog pf T,p-n0n in '='H^o''ont wf-ll-g pf 350,, 
fhonld ho incln'’'d in sn-.oifinpnt-ry V' doy^, 

~ woKQn should I'o snok-n -f o s ' nprt of thp to+; 1 

society , Co- np-r ti^n ond sh-rinr hofrodn pOTT'pp 

he stre sod. 

2. History 

tne pt-tos nnq the role rf vmwon in thn Rt'-rir-) 
devolontnent oo the s-cloty vhothor m T.ndio nr Pp- 

Wioy cpiintr’' ’’'’oot h ^ o-r-inetori, 
women'^ oontiihnti-n totjord.: the or-wt^ of ^nv eivP 1 j-.-f-n 
or c iltnrn must ho hichllcht-d 

t-'ch'r “hp.iid do^ro’en *■■ dlscrimln-torY --’ti + iido on the 
pert 0" the stodoyts po th.-t the child c-n ovoid 

h ' .1 i ovIn R d i -3tor t’d f r i: s oho nt 


T *'^■r ^-n ip 1 '11 -T 
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this cr'n he . ch«5iu thmnnh tnlks, pr^ ’ns 

dtscii-sl'^ TS, vififio shoi-fp nro^rtcts w-^rk 'inci (Ir'i^rip-i-og, 

■ ' 

Sp lenc'I' s ' 

AT,r-,y->n'«! g citizeh's rirjhts, 

ribillti'’S tA -•■'g onlctIn the mnstltntlon 
to 'proj-^pt TjT'i’ion'^s rnle in the ■^rnArl^n ’^‘'vpmont 
stress on the r^phts of ^Tonen. 

the rolQ of the wono In the ffnJly onfi also the role 
of the other nemb-srs. rg o lolnt instfcti’tion 

with ■■qual shprlnp of roles & resnonslbl] itips 


/iwprenps ' of social ovils tbronph rlph-tps .-nd other 
'ctlvltles Diqlnlty of Inbnnrj por''1 itv of 
opoortijnity in pil n H’s li'f’o nnst '■trosso'^ 
^.ine 4rts 


“ill tvpes of (^OnceS, rigglc 
'’■•’Vc'll'ble to both ,i"''X''g PH'’^ 
toany typn of -rt -for 
A--'ith:tic r-lia tton -nrl 
object tv's ^ 

rriiV'l p^ rt ir inotiop ^f -.^’t 
s’x-'s sh-'olri Vo cjnoo.iro'-ri. 

^;t n typ s in the nrojoct 
be f'VlofioH, 


ond 'ft ■'^ori’lS Vyi Tnprio 

no i?Pn'=i->r '"itnnntlnn rt^-ched 
'olfiltiipnt phoni,^ h-, the 
rolrto^ ootivltles by both 

of on prttsts phonlH 


:ci onCP S 

to chLnp of scienoo ghoold hn 

student irr^s' 'ctive 

-•ioleuc:^ -.-l.jc.tt-.n shnnlfl f, onvI-,rn,Pirt 

rC hm-n rhirsMnpv li ^ 

11 children. 




Fl?5f)s tlw c'llltty of elrls in canine nitF 




proMoss ^'lactLip non^.T bifiS'S sb'inW n-'t h ii'l'flD 
D’' In {lie ciorsss. 
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LI,3'r OF ivL.;ul' OS 

E»S # fc t Til 1 I I »*■« 


1 . 


N'jti'-.T.'l Curi’iculum for Elcmenti-iry ■‘Hi' 3ecoru^'''rv 

« rii «- !•«« f "rt ft ■ ■ I III " Wm 

E'lucatijnt A Framework WCEjii' Publication 

•*'ir ** w * I nii*m 


2i St?tv|s of V'^-meii throu^^li Curriculum FJlementary St^'.c 

I'lRM.iji - » y y t n 1 1 i«‘a 

NCEilT Publication - NGEKT 1902 


3 * Kulstircshfcho I. an^' Surja Kuaari (E'% ) 

yoKien f:hrou^h Curriculum Seco'. ’ary an ■ Senior 
Secondary Stc ps - ECF cT loo/j 


4, 


ii.Rli'j SociSi-i ij' jj' uc. iiion 

Our dill ’ran. 


The Lies We Tell 


5 . 

6» 

7 . 


Kalla II,K. From Sexism to Ecualiby 


Kulshreslitho I, Unr'oirr, 


tho Dnmafe - NCEilT 1939 


Kulshreshtiia I,, Women's 
riov; Delhi, Stp/ling Publi 


Stivies in School 
ch&rs Ptit, Lt 


E 'ucn Cions 

19-19 


o 


Kulshrcshtha I,, 
iil.Hhllishf J''ew 


(E'l), Imo e if Women and 

«-*-!* 4 1 » 1 M **- » 

Delh., FCCilT, 1936. 


Curricu lum 




itliiOiJii Li\ (liliicH'i) biyuici 




Course Numl'Der 


104 




Course Title 

Course Coordinator 
Course Credit 
Contact Hours 


Associate Faculty 


Qualitative and Quantitative 
Methods in '.^omen's Studies 

Dr. i<,C. Nautiyal 


2 

Total 20 
Theory 10 
Practical 10 

Dr. Usha Nayar 
Sh, S. Parthibon 
Dr. K. Premi 


Rationale 

women’s Studies is a new field with a very 
special goal of promoting gender equality, all round 
progress, develoiir.ent and peace in the society. 

This goal has emerged as an increasing ct^ncern 
tov\/ards mounting inequalities, discrimination and 
in human exploitation of women, marginalisation 
their status. In the past four decades ther^j h:ive 
been mariced chang''S in the field of u-omen's Studies. 
It has shifted from very general discipline oriented, 
descriptive macro level studies in the late 19th 
century, to the current micro level indeprh fiction 
oriented research. In this context the 
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significance of appropriate application of Quantitative 

and Ciualitative method in women's Studies for 

generative necessary data and information on the 

gender dimensions can hardly be over-emphasised. 

'Information is Power' and is needed fo;|r making ao 

assessment of the i-resent state, gaps and the 

magnitude of the task before us, diagonising the 

problems by bench mark surveys, marking projections 

and policy formulation, planning, implementation, 

monitoring and evaluation of specific programmes etc. 

The methodological thrust in women's studies arc 

^ ’ 

ess3ntially oriented towards participatory and* action 
rescuich gener-’^ cing awareness against sexist api.*roach 
and behaviour of the society and devising effective 
reformative actions for che betterment of women* 

Lecture Themes 

iviethodol ogy of women * s Studies 
Data and Sources of Data 
Development of ntitative Indicators 

wunlitativo Methods in uoniGn^s studies 
^■vnalysis of Data-statis tical methods 

- do - 

I ndicator s; Demographic & Educational 
indicat ors 

economic and Social Indicators 
i-*r es en t a t i on of' Datci 

D0tu needs for monitoring ,ind evaluation of 
educ r.ional progranunes for women's equality. 


104.1 

104.2 

104.3 
104.< 

104.5 

104.6 

104.7 

1 04.8 

104.9 

104 . 10 
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LtjCtur es 
1 04.1 

104.2 

104.3 
1 

104.4 

1 04.5 
8 . 

1 04.5 


104.7 


Outline 

'women's Studiess Some Methodological Issues! 
Historical Perspectives: Emerging Trends. 

Jata end sourcesj Primary data. Secondary data, 
Sources of data puDlisheJ and unpublished 
rep'orts of vjovt. & Non-govornmental agencies 
at National, State, District and Block levei 
as Well ns intcrnritional level. 

'quantitative indicators^ indicators of input, 
Indicators of processes and indicators of output. 

Qualitative methods in women's studios. Content 
Analysis, Case Studies, ooservotions participatory 
modes of invi^stig itions. ' " 

Analysis of Data - Variables, attributes,' 
pararnoters, indie,.tors. Coding, compil.ation, 
tabulation of d.’t". Hounding of dJtn discrete 
and continuously. Ratios, rat. end percentages, 
measurement of centra.l tendencies, meen, mode, 
mideal, 104.6 moasureiaent of dispersion can 
range, quartiles, porcuntilc, mean deviation 
stondarddevi'.tion, variance co-efficiont of 
varieties, representritive index and iorenge 
curve, co-roiation regression. 

Demographic indicators - density of popul,''tion, 
dcc3d;i growth, d.,c.idQl variation, urbanisation,' 
s jx r.ntio, c^ud.e birth r.ate, crude death r.ate, 
infant mortality rata, tot..il m.atern'jl fatality 
rate, age distribution, expectation of life 
at birth, migration. 
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Child Woipsn Ratios 
iv'lean Age at iwd'rricige • 
Child Jepyndency Ratio 


education Indicators - Literates, educational, 
level, enrolment rates, school populotion rw^tio, 

' I ^ 

pupil tOacher ratio, Hducational infra structural 
per pupil state expenditures, direct hxpu-nditure, 
indirect expenditure, opportunity costs, Private, 

ft 

costs, institutional costs, social costs, 
dropouts stagnation and wastage, univi^rsal 
Gc»ess, universal enrolment, universal retention. 
Indicators of in^u'*', process and output. 


104,8 Economic indicators - workers. Main workers, 

marginal workers? work force participation rate, 
labour force, labour force porticipation rate, 


incidmoo of child labour, pectoral distribution 
of v,orkers, incidence of waqo disarmina tlon, 
oontj ibution of f'jialus to economy women headed 
househeld concept, al end measurement problems. 
Social and Political indicators - Incidenco of 
dowry death, incrdence of rape, kldnappin,, 
evt teasing end other harassments. 



Participction in Panchayats, luahiia Mandals, 
Legislative Asstinblies, Zila Parishad, State 
Assernolies and National Parliament, Representation 
in other local bodies, various cpmuiitteos and 
commission at National and local leVv,!, 

104.9 Presentation Data - Construction of graphs per 
piagrams, charts, pie-diagrams and maps. 

104.10 Trend Analysis - Linkages bet^veen various 
indicators, inter-relationship between economic, 
social demographic health and educational 
indicators, ^ata needs for monitoring and 
evaluation of educational progrd.iime for women's 
equality, data bank and selection of indicators. 



Select Bibliography 


Croxten Cowdon and Klin (1982) 

Applied General Studies . Prentice Hall, 

Garret ivl,£., Statistics In Psychology and £duc ->1 1 on 
Johnstone indicators of Educational System, Kogam 
page, 1981 . 

Goode and Halt Indicators of Statistics 
UNESCO Statistical Year Book, 1986. 

Schmid Handbook of Graphic Presentation 

Ronald Press 1954. 
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Course Title 


Course Number 

Course Credit 

Numb ex of Cont>act 
hours 

Course Incharge 
.-issociated Faculty 


Mobilisation of »Vomen and 
Community 

1 05 

1 

10 

Janak Duggal/Kiran Devendra 

Satya Bhushan 

Sarojini Bisaria 

Madhu Kishv\/ar 

Usho Nayar 

C.F. Sujaya 

Usha Chatrath 

Pro^ila Menon 


Rationale 

It has been repeatedly emphasised in the IMPB 
(1986) and the F.O.A. that the women may be empowered 
to raise their social status. The National 
Perspective Plan 1988 also perceives women as an 
important ford^e and a vital agent of change in the 
nation building process. Hence it is necessary 
that they may be mobilised (collected and prepared) 
and motivated for action in such a direction th t 
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their potentialities are fillly and properly utilised. 

To facilitate the empowerment of women ,it is vory 
much desirable that the community wherein they;,arc 
plr3ced is equally mobilised to accept them not only 
as an agent of change but,also help them in, unj^olding 
thtiir hidden personality traits by putting least 
resistance in the way of their empowerment and 
motivation for action* To obtain the,maximum output 
in this process it is a must that the inculcated 
values in the women and the local community should not 
be at variance yyith each other. Hence both need to be 
mobilis ed equally and simultaneously * 

hor obtaining better results it is desirable that 
the psychological principle, of participatory role 
approach for mobilising women and toe community may be 
foliowGvj. The ultimate purpos-^ is that women and the 
community should grow together through self efforts 
and mutual support. If it happens then outcome, will 
be long lasting and rnor^ satisfying for all concerned 
with the development processes for women. 

Keeping the above points in view the course 
'Mobilisation of women and the Community’ has been 
includti in this training programme. 
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nh -itjctivas 

Specific objectives for initiating the topics aro 
to discuss the. raethodology to: 

- Empower women in te-‘rms of the P.0, A. of the NP£ 

C19B6) 

- Prepare them for action to facilitate the process 
of universalisation of elementary education and 
raising the status of girls and women in the 
community. 

- Mobilise the community to accept the .changed role 
and status of women and provide them co-operotion 
and favouraole environment to go ahead in th^- 
desired direction. 

Scope d 

/ 

To start with the training programme will be 

delunitod to tho following aspects; 

1 . mobilisation of women and cominunity in the rural 
areas 

2. Mobilisation of women and community in the 
urban slums 

3. Tho word women irv-.-'itii.i-girls (in the age group 
0 to 14 years). In this way the ta-rget group 

t 

will *JG 0 to 35 years. 
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4. Wom.n will be mobilisodl for their personal and mutual 
development. The methodology which may motivrjte 
them to become educated, socially developed and 
economically self reliant in their personal and 
mutual efforts will be explored for adoption. 

. , .11 'j.. ' ‘ ‘ ' 

vnomen will oe mobilised to create congenial atmosphere 

i 

at home and in the neighbourhood for proper social 
educational and economic development of their 
daughters and che girls in the neighbourhood. 

In this way the women are to be mobilized for their 
own education and development as well as the 
education and development of their daughters by self 
help and mutual efforts. 

The community will be mobilised to create facilities 
and positive environment for the ei.ipoworment and 
preparation for action for women in that area. 

Lecture Themps 

105.1 Mobilisation of women and community - Theoretical 
framework 

105.2 Agencies working for the mobilisation of women 
aw community and existing schemes and programmes 

for the diupow..rmont of v/omon. 
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105.3 

105.4 


105.5 


action^*^'^ woi.i&n for -ij economic & p'-Jlitical 

Community participation in planning progrofiimes 
for mobilisation of "jomen and co.';.nunity• 

Case studios. 


DeVe 1 opiTu nt .^Pei-s,pec_ bive 

105.1 Mobilisation of uom»^n and Comu.unitv - Theoretica l 
framework “* 


- Irnportrinco of community i..articipation in any 
programme 

- Iiaportance of community participation in the 
women's educat-on, development and 

emp ov« er rm. • n t. 


- Impor banco of the i- v . 1 .p ... ;Tt: of worni'n in 
self and mutual educational, social a d 
onomic upliftment. 


105.2 /iciencies wor k ina for the Education a nd 
j-inpowerment of n'omen in Rural nreas and 
Urban Slums and Ex. s ting Schemes and Proqyeninie s 
for bho e mpow" ^ r.nen t of Women 


105.2.1 jwahila ivlandal. 

Aim of the formation of Mahila i.mndal 
“• otructuro and functioning of jvjahila wandals 

- X robloms faced by the iviahila Mandal^ office 
bearers in expanding the movement 

- Existing state govcrnfiient network of field 
staff for the iviahiln nandal 
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I 05.2 


105.2 


105.2 


105.2 


Problems of. the fi'eld' staff in mobilising womon 
for education a'nd 'develof.'mont ■' 

Possible ways to h'^Ivo those problems 


2 Village i-anchayat - Reservation of scats for 
women Panch - legal provision for contesting 
elections for village Panchayat by v/onion but 


“ '^'Lu 1 ri o'l a “ expected and performed 

roles of women Panches in the upliftment of 

women ~ possible ways to generate awareness in 

them about thc-ir rights and - i.. t'.o.o to 

take riecisions, 

.3 Nehru Yuvak Kendra — Their aims and working 
methodology - problems faced and methods and 
processes adopted to overcome the same. 


.4 Agencies working for the upliftment of woim.n in 

rban slums - Their aims and v^orking methodology 

problems faced and methods adopted to overcome 
the same. 


Various govi^-rnmental schemes and programmes 

for economic betterment of worsen e.^. craft 
training centres, small saving schemes, soft 
loany for generating self employment’ 
o portunitiesj technical guidance in running 
small production units etc. 



-so¬ 


los. 2 ?6 Various government schemes for educational 

improvement of women - ^ganwaries - non-formal 
centres for girls, adult literacy centres, 
public and mobile libraries, awareness proqrammps 
fionductt'd by centreal and state Fuolic Relation 
Departments. 

105,2.7 Various governmental programmes initiated for 

social upiiftment and giving eiuotional 

supports women e.g. from legal advico, family, 

courts, provision of homes where married women 

can stay with their children in the case any 
/ 

discord or disharmony at their matrimonial 
homes, special Cells at the police stations 
to listen to their grievances and finding 
solutions to the same, 

105.2.8 Voluntary agencies working for the general 
upiiftment and specific aspects of ^omen's 
life - thc4r aims, working methodology, 
problem faced and methods adopted to overcome 


the same. 
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105.3 Preparing uoiti'g^n ‘fOir Action 

i' , ' * 

- History of viomen's Movement 

- omen’ s movement in the -<est 

“ Women’s movement in India 

- Impact of .v«est on Women’s liiovement in India 

T ‘ ' j ’ ' 

105.4 Methodology for moJjjLlising women for 
universalisation of elomentary education - 
j-icquainting them with preventive measures of 
health care - preparing women as a pressure 
group to discord those customs, traditions, 
social norms, superstitions prejudices social 
taboos etc, which downgrate the social status 
of women — ways to develop communication 
skills to effectively convey their problems 
and asserting their problems - Methodology 
for building positive self-:^agt,, self 
confidence; ability to think critically, 
building up gioup cohesion; fostering 
leadership qualities, decision making and 
action; providing wherewithal for economic 
independence; organising themselves in trade 
unions to get proper wages and facilities 
which are their legal rights. 
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105.' 5 Community Participatio n s in Planning Programmes 
for Mobilisation of women and Community 

Vtays to bring awareness in the comiiiunity members 
about the Josirability of empowering women; 
motivating them for willing cooperation in 
empowering women, identification of thu programme, 
schemes ytc. where in key person can be involved 
at tht decision making and Implementation stages. 

105*6 Case Studies 

Presentation and discussion about some of the 
situational studies conducted in the NCERT or by 
other persons or organisations on voluntary basis. 

Methodology 

LecturuS and discussions 
Panel discussions 
exhibitions of Films 


Field visits. 
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Course Number 
Course Title 

Course Coordinators 
Contact Hours 
Associdce Faculty 


106 

Programme Planning & Project 
Fbrmulation 

Usha Nayar/Sandhya Paraqjpe 
20 

M.^i. Kapoor 


Rationale 

Due to increasing resource constraints and the 
need to accelerate the pace of development through 
the optimum utilization of all resources both human 
and material, it.is increasingly being realized that 
well planned and formulated projects can be an effective 
means of the implementation of development plans* 

In the area of education this is a vital and crucial 
skill. 

Effective i'rogramme Planning and Project Formulation 
are techniques which need to be developed and in the 
area of women's education and development it is not 
enough to have just technical skills but a deep 
committment to equality is of utmost importance- 
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Obiactives 

(i) to acquaint the participants with the concepts 
and method,s of programme and project planning 

(ii) to develop adequate skills in project formulation 
for women's education .and development 

(iii) '0 sensitize the participants towards the need 
for monitoring and evaluation 


Lecture 

Themes 

106.1 

Introducing the Project 

106.2 

Project Formulation 

106.3 

- Project Implementation 

106,4 

- Project Monitoring 

106-5 

- Project Evaluation 

Outlinks 

106.1 

Introducing the Project 


Concepts of a plan, programme and project 

- Characteristics of a project 

- Contents of a project proposal 

- Phases of a project 

“ Elements of a project plan 

Project Formulation 

- Vtfhat is project formulation 
Stages in project formulation 
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- Variables affecting the prf>Ject 
' - Steps in a project plan 

106.3 Project ImplemenRation 

pyoviaions needed for pt'Cject implementation 

- Problems in project lmpleri)entation 

- emphasizing the importance of this stage in 
project plann-ing 

106.4 Project Monitoring 
Uefinition of monitoring 

- Scope of monitoring 

- Methods 

- Process 

- Purposes 

106.5 Project Evaluation 

- Definition of evaluation 

- Main features of evaluation 

- Stages of the process of evaluation 

- Purposes of evaluation 

— Distinction between monitoring and evaluation 
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Cflurs e Nyiiii^GX 
Course Title 

Course 'Credits 

Contact Hours 

Cou;i:se Gpca^dineliQ^r 
Associate Faculty 


I U)J 

; Computers in Education 
J 2 

; Theory 6 

Practical^ 

f iC«G. Nautiyal 

; Computer Cell* DeSM, NCERT, 
New Delhi 


Rationale 

In recent years computers have gained inunense 
popularity on account of their utility, versatility and 
convenient application. In education the computer have 
vast scope and are being used as an essential tool for 
learning, teaching of difficult concepts in science, 
mathematics and other Subjects* There is* hrowever, a 
lot of phobia prevailii>g among teachers particularly 
among female teachers particularly of computers. They 
fear using it as if it is highly delicate and fragile 
system requiring super aJciHs and training to operate it. 
There are several misgivings about the special care it 
calls for itft f^eration and maintenance* 


Today, we have personal computers, which are 
highly rugged*, occupy a very small area and can be 
handled at ease* They have several built-'in provisions 
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* 


which makes vi veiSy^fe^sf* to'-operate with almost cost 

I 

free maintenance* Their installation haxdly needs 
our special arrangements like air-conditioned room or 

' ^ ft 

any other facility exceptJan electric point and dust 

, . ; I’jl.;'-'' 1 '“ 

protected shed. Today, in the'age of ■ electronics the 
use of computers and teaching of computers in schools 
is an inevitable necessity. 


Objectives 

1. To acquaint the'participants with the use of 
computers in our life and in education in particular. 

2. To famii’arise them with the operating system of 
computers. 

3. To familiarise them with the computer ^hardware and 
software. 

Lecture Theme ; 

107.1 Introduction to computers 

107.2 Operating system; Hardware, input, output 

t 

devices. 

107.3 Computer software 

107.4 Computer in education 

107.5 Computer programming 

107.6 Computer prograraning 
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Outlines of the Themes ; 

107*1 Intxoduetion to computers; History of development 
of computers - their application in present 
day life and in education* 

.107^2 Operating system* Hardware* CPU* input-output 
devices, operational precautions* 

107*3 Computer software*. Binary system of various 

computer languages like Basic, Fortran* Cobal, 
Word prone sor, Data Base* 

C-omputer in education, teaching of subjects like 

I I 

science, mathematics, history, geography through 
simulation and using of graphics, use of computer 
in development and management of information 
system, Data analysis, use of special social 
science packages, 

107*5 Computer programmihg - basics. 

107.6 Computer programming - continued. 

References 

Salwi Dalip M, I am a Computer v A Handbook of 
Computers * Madhuban Educational BooTcs, New Delhi , 1988 
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Course Number - 108 

Course Title - Training Workshop on Methodology for 

Women*s Education and Development 

Course Crediti. - 2 

Course Qo-ordinetors * Usha Nayar/Sandhya Paranjpe 
Contact Hours - Total 20 


Associated Faculty • K*G, Virmani 

M» Mukhopadhyay 
P.K* Bhattacharya, 


Ra tionale : - 

A stated goal of the NCERT as an apex body of 
education, is the preparation of trainees and key level 
personnel in order to promote and achieve the national 
objectives. 

Training is an iritcnnsrit part of creating self- 
reliance. Thus, the training programme aims at the 
tv/in objectives of training the individual as an input 
into building otherosapacities and abilities in the same 


area of work 



Objectives :-* 


(i) to equip the participants with the knowledge and 

‘ ' I I i ' ' 

■understanding of the concept,“techniques and 

■ 

methods of training. . . 

’1 

(ii) to enable the prticipants to formulate and put 

I 

training programmes on women’s education and 
development on the ground# 

(iii) emphasizing the requirement for action research. 
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Lecture Themes 

108«1 Professional Preparation of-key personnel in 
Women's Education and Development^ 

108, S Training Needs Assessment 

108*3 Training Pro^^ss Strategies and Methods* 

108*4 Impact Evaluation 

108*5 Preparation of instrument for Training Process- 
108* 

108,1 genial requirements of viomen's education and 

development - role of NCERT in preparation of key 
persons in the states •• role of gCERTs/SlEs/DlETs 
and Women's Studies Centres. 

Concept of Training 
- Why training ? 

A conceptual model of training 


Elements of training 

Learning theoryi perceptions and stimuli* 
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,v , 

- 4 - 

i08.2 Training Needs Assessment , 

- Role of need assessment 

- Methods of need assessment 

- Some experiences 

- Process of need assessment 

- A case study and discussion 

108.3 Training Process Strategies and Methods. 

Theories of Andragogy - building on. existing experience 

1 

of participants - methods and techniques - from 
reduced dependence to ^.ndepndence to inter-dependence- 
lectures - individual assignments and presentation - 
Group Work. 

108.4 Importance of follo» up and evaluation of training - 
concurrent evaluation - use of training inactual 
situations - factors and forces responsible for 
implementation of suggested strategies - position 
taken by super ordinates - resources - follow up 

by trainees to sustain motivation - instrument of 
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- 5 - 

feed back - impact on future programmes - estimation 
of loss of training on transfers and inadequate 
support 

5 Hovj to put a training programme on the Ground - 
(i) planning - sequencing - resources content - 
methodology-evaluation 
(ii) preparation of a training module 

LIST OF READINGS i 

Virmani K#G* and June;3a N 4 - Impact Evaluation 

Mukhopadhyaya M, - How to prepare a 

Training Module* 

IIPA, Training in Government, Oboectives and 
Opportunities, New Delhi 1985* 

Udai Pareek & T.V. Radio; Handbook for Trainees 
in Educational Management, UNESCO, Bangkok, 


Thailand* 
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Figures at a Glanra 
India 


No. of Districts 1971 » 35 q 

1981 - 412 

J 

Area 1981 3,287,263 Km^ 

Largest M,P. 443,446 Km^ 

Smallest Lakshadweep 32 Kra^ 

Male Female 

Population 1971 - 548,169,652 284,049,276 264.110,376 

1981 - 685,184,692 354,397,884 330,786,868 

Higest - Uttar Pradesh 110,862,013 

Lowest “ Lakshadweep 40,249 

Percentage 1961-71 24.805^ 

Increase 1971-81 2 ^» 00 % 


Highest 

Lowest 


Chandigarh 
Tamil Nadu 


Proportion of 
Rural Population 
to Total Population 


1971 

1981 


75.55?^ 
17.50?i 

80.095^ 

76.6936 


Highest 

Lower 


Arunachal Pradesh 93.4436 
Chandigarh 6.3736 


Proportion of 
Urban Population 
to Total Populaiijsn 


1971 19.9136 

1981 23.3136 

Highest Chandigarh 93.63^6 
Lowest 


Arunachal 

Pradesh 


6.5636 


2 

..iensit., 'by Population 1981 - 216 per Km 

Highest - Delhi 4,194 per K 

Lowest - Arunachal 

Pradesh 8 per K 





Persons 

Males Females 

8. 

Literacy Rate 1971 

29.48% 

39.52% 18.70% 


1981 

36.23% 

46.89% 24.8:^ 


HlQhes t Kerala 70 •429( 

Lowest Axunachal 

Pradesh 20*79% 


9, 

Sex Ratio 1971 

- 931 



(Females per 

1000 males) 

- 934 



Highest 

Kerala 

1032 


Lowest 

Andaman 


1 


& Nicobar 

Islands 

760 

1 0. 

Age at Marriage Male 

- 23.27 

Female — 18.32 


1 1. CBR 33.8 

1 2. CDR 12.3 

1 3. lAlR 110 

14. Child—Women 

Ratio (1981) 546 

15. Child Dependency Ratio 733 

1 6. Proportion of Main Workers to 

Total Population 1971 33.06% 

1981 - 33,45% 

Highest Arunachal Pradesh 49.61% 
Lowest Lakshadweep 19,74% 


17, Proportion of Cultivators and ' 

Agrlculturan Labourer to Main Workers 

1971 69.77% 

1981 66.52% 



Highest 

Lowest 


Andhra Pradesh 
ChandIgarh 


36.79?b 

0,5&SIS 


Feotale Work Participation 
Rate 

1971 12.06?k; 

1981 13.99)6 


Highest Nagaland 

Lovjest Punjab 


42,45% 
2.27% 




TABLE NO - 1 
INDIA 

DEVELOFlim OF FETIALE LITERACY 


A. PROGRESS OP FEMALE LITERACY I 90 I - 1981 

INDIA 



MALES 

FQ1ALE3 

LITERATE M F 

MALES PER 100 

LITERATE 

FEMALES 

TOTAL 

[901 

11,870,753 

809,550 

1466 

9.83 0.60 

5.35 

[911 

13,552,737 

1,289,494 

1043 

10.56 1.05 

5.92 

921 

15,690,428 

2 , 221 , 49 ? 

1200 

12.21 1.81 

7.16 

931 

22,274,035 

3,977,034 

560 

15.59 2.93 

0.50 

941 

- 

- 

• 

24.90 7.30 

16.10 

1951 

45,272,335 

13,915,633 

332 

24.95 7.93 

16.67 

961 

77,906,038 

27,565,952. 

203 

34.44 12.95 

24.02 

971 

112,012,994^ 

49,423,270^ 

227 

39.45 18.69 

29.45 

1981 

158,837,215 

79,154,717* 

201 

46.74 24.88 

36.17 


B. RURAvL-URBAlJ A^^D SC/SI LITERACY RATE 





ML 

im 

ML 


total 

6,7 

24.0 

29.5 

36.12 


RURAL 


19.0 

23.7 

29.57 


URBAN 


47.0 

52.5 

57.19 



24.9 

34.4 

39.5 

46,74 


’rural 


29.1 

33.8 

40.62 


URBAN 


57.5 

61.3 

65.58 


TEMALE 

7.9 

13.0 

18,7 

24.83 


RURAL 


8.5 

13.2 

17.99 


.URBAN 


34.5 

42.1 

47.65 



C. LITERACY OF SC/ST FOFULATiONS IN 1971 



T 

TOTAL 

MALE 

FEIIALE 



'SC 

14.67 

22.36 

6.44 



ST 

11.30 - 

17.63 

4.85 




4 Fl^ires n«t avciilBble 
+ Exoludea Agsara and Jamau + Kashmir 
* H/F ■ Hale/Female 


Sauroe 1 Indian Census Reparbs 



j Li-teracy p- r ^ 

I * 

I • 

Janmu & Kashmir ' 

Snantnag-Srinagar-BarafTjull a-L 3dhakh-05da-U<ii 

Raj astharv-Guj ^rat-W adhya Prodc j^ ' ’ > • 
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Table ^ 


Literacy Rate Percent for States and 
Union Territories in 1971 and 1981 


State/Umon 1971 Literacy Rate 1981 Literacy Rate 

Territory (Excluding 0-4 Age) Group 

Total Male Female Total Male Female 


Andhra Pradesh 
Assam 
B Lha r 
Gu j a ra t 
Haryana 

HimachaL Pradesh 
Jamriu & Kashmir 
Ka rna taka 
rala 

a Pradesh 
‘'ana ra sn t ra 
Manipu r 
Meaha lava 
\aqaland 
Oris sa 
Pun jab 
Ra j a s t h a a 
Sikkim 
Tamil Nadu 
r ripu ra 
U cta r Pradesh 
West Bengal 

Andaman & Nico— 
bar 

Arunachal Pradesh 

Chandiga rh 

Dadar & Nagar 
Hava11 

Delh 1. 

Goa , Daman & 

Diu 

Dak snadv^eep 
-oram 

1 iT t y-" 

I'I> 1 i in 


24 . 

.57 

33 . 

.18 

15 

.75 

28 . 

. 15 

36 , 

.68 

18 

.63 

19 . 

.94 

30 , 

.64 

8 

.72 

35 . 

. 79 

46 , 

.11 

24 

.75 

26 . 

.89 

37 , 

. 29 

14 

.89 

31 . 

.96 

43 

.19 

20 

. 23 

18 . 

. 58 

26 . 

.75 

9 

.28 

31 . 

.52 

4 1 , 

.62 

20 

. 97 

60 . 

. 4 2 

66 

.62 

54 

. 3 1 

22 . 

. 14 

32 

70 

10 

.92 

39 . 

. 18 

51 . 

, 04 

26 

4 3 

32 

9 1 

46 

04 

19 

. 53 

29 . 

. 4 9 

34 , 

.12 

24 

. 56 

27 . 

.40 

35 , 

.02 

18 

65 

26 

18 

38 . 

. 29 

13 

.92 

33 

67 

40 , 

.38 

25 

-90 

19 . 

.07 

28 , 

.74 

8 

.46 

17 . 

. 74 

25 , 

.37 

S 

.90 

39 . 

.46 

51 . 

.78 

26 

.86 

30 . 

.93 

40 , 

.20 

21 

. 19 

21 . 

. 70 

31 . 

.50 

10 

.55 

33 , 

.20 

42 , 

.81 

22 

.42 

43 , 

.59 

51 , 

.64 

31 

. 11 

11 . 

.29 

17 

82 

3 

7 1 

61 

.56 

66 . 

.97 

54 .35 

14 

. 97 

22 . 

.15 


7 84 

55 

-61 

63 

.71 

47.75 

44 

.75 

54 

. 3 1 

35,09 

43 

.66 

56 

.48 

30.56 

53 

.79 

60 

.49 

4 

6 7 1 

46 

.02 

57 

29 

34 .62 

39 

45 

39 

. 1 5 

19.69 


29 . 

,94 

39 . 

26 

20 - 

39 

N , 

, A . 

N -A 


N- 

A - 

25 . 

.20 

38 . 

11 

13 - 

62 

43 

70 

54 - 

44 

32 - 

30 

36 

14 

48 . 

20 

22 - 

37 

42 . 

.48 

53 - 

19 

31 . 

46 

26 

69 

36 . 

29 

15 . 

88 

38 

46 

4 a 

8 1 

27 

71 

70 

42 

75 . 

26 

65 , 

73 

27 

87 

39 . 

49 

15 

53 

4 7 . 

, 18 

58 . 

79 

34 

79 

4 1 

35 

53 . 

29 

29 

00 

34 . 

. 08 

37 . 

89 

30 , 

08 

4 2 . 

, 57 

50 . 

06 

33 

89 

34 . 

. 23 

4 7 , 

10 

21 . 

12 

4 0 

86 

47 - 

16 

33 

6 9 

24 . 

. 38 

36 . 

30 

11 , 

4 2 

34 . 

.05 

4 3 

95 

22 . 

20 

4 6 . 

. 76 

58 . 

26 

34 . 

99 

42 , 

. 12 

51 . 

70 

32 

00 

27 , 

. 16 

38 . 

76 

14 - 

04 

40 . 

. 94 

50 , 

67 

30 . 

25 

51 , 

. 56 

58 . 

76 

42 . 

14 

20 

.79 

28 . 

94 

11 . 

32 

64 . 

.69 

69 

.00 

59 

.31 

26 < 

.67 

36 

.32 

16 

78 

61 

54 

68 

.40 

53 

» . 07 

56 

6 6 

65 

. . 59 

4 7 56 

55 

07 

6 5.24 

44 

1 65 

59 

.98 

6 4 

1 46 

54 

i 91 

55 

,95 

65.84 

45 71 

36 

2 3 

■1 fj . 8 9 

24 82 


Source 
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Fifth All - India Educational Survey 

Table 1.3 



Fl^k All • Mdia FA\Miiwnal ‘Jun cy ^atxes 




TojbLe, I S’ 


1987-88** 


SNo 

Stale/Union 

Terraory 

Enrolment 

Women 

Enrolment 

ft c^Wotmn 
to Total 

Enrolment 

1 

Andhri Pradesh 

2,89,896 

77,531 

26 7 

2. 

Assam 

83,917 

24,789 

29 5 

3 

Bihar 

2,67.009 

42,522 

159 

4 

Gujarat 

2,25,05! 

77,759 

34 6 

5 

HaryahV 

80,103 

31,829 

39 7 

6 

Hunachal Pndcsh 

20,979 

5.495 

26.1 

7' ■ 

Jammu A Kashmir 

29,752 

11,233 

37 8 

8 

Kamatalca 

2,57,009 

73,742 

27 6 

9 

Kerala 

1,48,762 

76.845 

51 6 

10 

Madhya Pradesh 

2.78,452 

89,698 

32 2 

11 

Maharashtra 

4,90,511 

1.76.212 

35 9 

12 

Manipur 

11,443 

3,816 

33 1 

13 

Megh alay a/N a gal and 

9.536 

3,774 

39 6 

14 

Onssa 

76,288 

17,922 

23 5 

15 

Punjab 

1,41.133 

65.860 

46 6 

16 

Rajaathan 

1,86,906 

43,137 

23 1 

n 

Tamilnadu 

2,74,638 

1.01,349 

36 9 

18 

Utlai Pradesh 

5,32.518 

1,15,602 

217 

19 

West Bengal/TnpuraySikkun 

2,93,710 

1,08,284 

36 8 

20 

Anuiachal Pradesh* 


• 

- 

21 

Delhi* 

1,06,804 

47,674 

44 6 

22 

Goa* 

- 

- 

- 

23 

Pondicherry* 

- 

- 



ALL INDIA 

38.14,417 

11.95,073 

31 3 


* Union Temiory 
** Estimued 







Distribution of Student Enrolmentt Sexwise and Facuttywise 1979-80 to 1987-88 


Year 


Arts 



Science 



Cot>\merct 



T 

W 

% 

T 

W 

% 

T 

W 

% 

197^80 

10,76,076 

3.97.914 

370 

5,03.763 

1,40,098 

274 

5,16,170 

68,051 

13 2 

t9sasi 

11.14,417 

4.20.276 

yin 

533.859 

143.868 

28 8 

544.253 

88 067 

15 9 

i9SU82 

11.90,177 

4.54,990 

382 

5.78.766 

1,65,666 

28 6 

6,28,031 

1.04.964 

16 7 

1982-83 

12Ji9,587 

4,87,620 

387 

6.23.S4S 

1.79.650 

28 8 

6,69,813 

1,16,837 

- 1-7 4'^ 

1983-84 

13,38,106 

5.17,017 

386 

643,092 

1.89,685 

290 

7,03,638 

1,31,379 

187 

1984-85 

13,72,277 

5,40,636 

394 

6,69,563 

2.00,632 

300 

7,38.506 

1,42,273 

1^3 

1985-86* 

14,39.071 

5,81.813 

404 

7,03,467 

2,14,581 

305 

7.6/.M3 

1,46,724 

191 

1986-87* 

14,83.794 

6,18.467 

416 

7,25.328 

2,28,099 

314 

7,91.602 

1,56,907 

19 7 

19&f-8S* 

15.37.210 

6.56.812 

427 

7,51.440 

2,42.241 

322 

8.20,100 

1,556637 

202 

*Esiimaicd 


Year 


Educaiion 



Engj^lTech 



Mtidicine 



T 

w 

% 

T 

W 

% 

T 

w 

% 

1979 SO 

72.981 

34,497 

47 3 

1,18,607 

4.428 

3 J 

1,12,194 

24.426 

2) 8 

1980-81 

71,204 

33,708 

47 3 

1,28,93/ 

4,949 

38 

1,10,020 

26 797 

24 4 

1981-82 

71,168 

34,383 

48 3 

1.30,189 

5,866 

45 

1,13,794 

29 792 

262 

1982-83 

74,167 

34,893 

470 

1.42.440 

7,173 

50 

1.13,902 

31,648 

278 

1983-84 

74,679 

35,337 

473 

1,53,131 

8 469 

55 

1.18,989 

33,676 

283 

1984-85 

76,522 

36.555 

47 8 

1.59.W6 

10052 

63 

1,18.8' ' 

35,190 

296 

1985-86* 

82.131 

40,227 

490 

1,61,261 

9,634 

59 

1.26.552 

37,898 

295 

1986^87* 

84.683 

42,762 

505 

169.36^ 

10240 

60 

1.32.547 

40.286 

304 

1987-88* 

8/,732 

45,413 

518 

1.75.463 

10 874 

62 

1.37.319 

42,781 

31 1 









Year 


Agriculture 


VettScience 


Law ‘ 



T 

W 

% 

T 

w % 

T 

W 

% 

1979-80 

39.962 

1 101 

28 

7.435 

202 2 7 

1.77.448 * 

10 975 

62 

1980-81 

39.231 

1,311 

33 

7,648 

24 9 3 3 

1,74,374 

11,948 

69 

1981-82 

39.318 

1,390 

35 

8,173 

352 4 3 

1.74.445 

12,309 

71 

1982-83 

39.425 •* 

1495 

40 

8,797 

424 4 8 

1.83.153 

13,576 

lA 


'41.588 

1.719 

4.1 

9.268 

470 5 1 

1.94,555 

15.156 

7.8 

19M-85 

41.741 

2.045 

49 

9,413 

506 54 

1.95,708 

15 745 

80 

1985-86* 

46,422 

2,011 

43 

10,713 

529 4,9 

2.07,112 

16,726 

8.1 

1986-87* 

47,864 

2.138 

45 

11,046 

563 5 1 

2,13,549 

17,780 

83 

1987-88* 

49.587 

2.271 

46 

11,443 

599 5.2 

2,21,236 

18,882 

85 

*Erliinated 









** Revised 







- 







J (COBtd.) 




Year 



Others 



Total 




T 


W 

% 

T 

W 


% 

1979-80 

18,943 


7,350 

‘ 38 8 

26,48,579 

6,89,042 


260 

1980-81 

18 494 


7,352 

39 8 

27,52,437 

7.48.525 


27 2 

1981-82 

18,005 


6,992 

38 8 

2942,066 

8,16,704 


27 7 

1982-83 

18,264 


6,740 

36 9 

31,33.093 

8.80,156 


281 

1983-84 

20,603 


7,345 

35 7 

33,07,649 

9.40,253 


28 4 

1984-85 

22.430 


8,506 

37 9 

34.04.096 

9,92,139 


29 1 

1985-86* 

21.425 


8.469 

39 5 

35.70,897 

1048,612 


29 6 

1986-87* 

22.091 


9 002 

40J 

36.81,870 

11.25,304 


30 6 

1987-88* 

22,887 


9.560 

' 41.8 

38.14,417 

11.95.073 


31.3 


‘Esumited T=Total Enrolment W=Women Eniolman NA=Not sviiUble 


LXXVUI 









) X3, 

xhi-olment in Medical and Engineering Colleges 



I'u^Lhj 



D.E./D.Sc. {Engf')/D, 

.Areh. 


ifc/S 

Girl 

‘3 

Boys 

Oirls 


1960-6\ 66-87 60-61 

86-87 60-61 86-87 

60-61 

86-87 

And’rra Iradesh 

5959 A561 

IOa'j 

2200 

3511 15173 - 

r-j 

/. 

957 

Aosa:i 

706 1553 

b7 

539 

508 2438 

- 

154 

Dinar 

1917 3465 

341 

933 

4005 6607 

1 

40 

Guja.'Sb 

1979 4v00 

4651 

1500 

3516 11250 

2i 

TO 

IM'ryariri 

- 415 

- 

135 

- 1463 

- 

59 

Hinactal Pradesh 

- 296 

- 

77 


- 

- 

JaTiijL') S' Kaslmiir 

131 890 

51 

330 

- 1790 

-- 

90 

Ke».rtif^tsdca 

2120 5377 

400 

1983 

4813 29205 

12 

11293 

Kerala 

12J-y 

424 

2075 

2138 8106 

Sj 

2895 

I'^todhya Fradecsh 

1559 2943 

431 

1281 

292 a 2119 

9 

159 

Klcil-arashiia 

- 5950 

6400 

3550 

270 29000 


IGC'aI 

Manipur 

- 340 

- 

120 


- 

- 

Hcf;liai aya 

- 

- 

" 


- 

- 

Ma.i-l.-'l'-i-id 

" 

- 

- 

- ^ 

- 

— 

Oi'issa 

484 1176 

178 

536 

451 2130 

- 

24 

Piaijah 

1770 1542 

431 

820 

1677 1673 

I 

69 

Hajastoan 

1287 2607 

207 

1410 

1551 4125 

- 

126 

So I'lnra 


- 


— ^ 

- 


TfiioiL ITadJ 

3303 4065 

1024 

2824 

5170 16768 

- 

3001 

\ Tnpura 



- 

- 379 

- 

37 

j lilt PI’ Pi'pde.-'Vi 

3263 5242 

466 

1565 

3385 13535 

12 

502 

' Jest Dcngal 

3540 2516 

651 

960 

5 O 6 O 7258 

3? 

392 

\ A S f! Islar'^s 

- _ 

- 

- 


— 

— 

\Ai unachi E ci 

. 

- 

_ 



— 

,'ChandigiiT h 

- • 302 

- 

225 

- 2053 


164 

D>ndra 4 Ma^-ir ii3\^el 1 - - 



— .. 

— 

— 

Jiclhi 



1855 

1035 3626 

8 

300 

C)0?., r n-'i 'c Diu 

- 212 

- 

183 

- 447 

- ^ 

70 

icf^sl'ad'.^cep 



— 

w. ^ 


— 

r Vi^orain 

- 

- 

— 

-0 


— 

f^o.'hdicher ry 

166 400 

45 

166 

- 179 

- 

60 

.'INDIA 

r 

3216 -I 53440 

823c] 

25327 

42834 159629 

.323 

2279? 


Sourcf^ : i) Edi’c^bion in India, Ministry, 
ii) tolecLed Statistics, MinisLry. 
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Coiwj ofMa list,Sata-I, laJa, Fort II B^ii Miary CensaAbimicl Ctnaol Popuishao. 
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